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Abstract 
The present study is based on the importance of characteristics to describe an effective teacher. The studies (Darling-Hammond, 
2000) showed that there is a positive relationship between teacher quality as “enthusiasm, creativity, flexibility and adaptability 
and school success of its students”. Researchers show that teachers need 5 to 8 years to go from the stage of beginner teacher at 
various levels of expertise, in order to acquire the art, science and technique of teaching (Darling-Hammond, 2000; Education 
Review Office, 1998). The research aimed to find out to what extent teachers in Romania develop desirable characteristics for the 
teaching profession during various forms of education: initial training, courses pedagogical completion which is certified as 
teachers, training courses. Quantitative research was conducted during March 2014, being conducted on a sample of 1145 
teachers from Romania. The results of analysis of available data, teachers’ participating in our research declares that they have 
been developed ten features in training courses.  
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction 
Teacher training and professional development are considered essential mechanisms for enhancing teacher’s 
content knowledge and developing their teaching practices in order to teach to high standards. Teaching is a complex 
activity that involves careful preparation and planning objectives and activities on an hourly, daily and weekly basis. 
In addition, long-term planning ensures coverage of curriculum across a marking period, semester, and year. Further, 
effective teachers demonstrate high expectations for students and select strategies to propel the students' learning. 
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Beyond planning and preparation of materials, effective organizing for instruction also involves the development 
of a conscious orientation toward teaching and learning as the central focus of classroom activity (Stronge, 2007). 
2. Theoretical fundamentals 
The studies (Darling-Hammond, 2000) showed that there is a positive relationship between teacher quality as 
“enthusiasm, creativity, flexibility and adaptability and school success of its students”. Researchers show that 
teachers need 5 to 8 years to go from the stage of beginner teacher at various levels of expertise, in order to acquire 
the art, science and technique of teaching (Darling-Hammond, 2000; Education Review Office, 1998).  
The study developed by Robert Walker (2008) over a period of fifteen years, which consisted of interviews with 
more than 1 000 students from faculties that prepare for a teaching career with the objective of identifying effective 
teacher description of, resulting in the following definition: the one who “influenced most significantly his student 
life”, “the teacher who is successful for helping his students to learn” as well as identification the 12 characteristics 
that describe an effective teacher, who were repeatedly and found in most descriptions realized “well prepared, 
positive attitude, hold high expectations, creative, honest, developing a sense of belonging, compassionate, have a 
sense of humor, respect of their students, forgiving, admit mistakes” (Walker, 2008).  
The researchers conducted by Medley in 1979, which used the method of classroom observation as well as 
experiment (in Creemers et al., 2013), they identified five characteristics successful for defining effective teacher: 
holder of desirable personal characteristics, the use of efficient methods, creator of pleasant atmosphere in the 
classroom, holding a repertoire of competencies and capacity to decide. It not only shall have the powers demanded, 
but knows how to use. For Medley (1979), “the teacher is committed to educate their children, to produce long-term 
changes in their behavior ... to teach them to read, to communicate, to think, to become productive and responsible 
members of society”. 
An effective teacher can avoid devaluing messages, may make decisions to motivate the students and can 
overcome the pitfalls of excessive authoritarianism and permissiveness (Gordon, 2012 in Lupascu, Panisoara & 
Panisoara, 2014, 535). 
According to Ramsden (2003), features of good teaching, obtained from research studies and mentioned from the 
individual lecturers point of view, are the following: 
 
x a desire to share your love of the subject with students 
x an ability to make the material being taught stimulating and interesting 
x a facility for engaging with students at their level of understanding 
x a capacity to explain the material plainly 
x a commitment to making it absolutely clear what has to be understood at what level and why 
x showing concern and respect for students 
x a commitment to encouraging independence 
x an ability to improvise and adapt to new demands 
x using teaching methods and academic tasks that require students to learn actively, responsibly and co-operatively 
x using valid assessment methods 
x a focus on key concepts, and students misunderstandings of them, rather than covering the ground 
x giving the highest quality feedback on student work 
x a desire to learn from students and other sources about the effects of teaching and how it can be improved. 
 
The Kentucky Department of Education (2013) worked in teams to develop Characteristics of Highly Effective 
Teaching and Learning as supports focused on the instructional core. The teams looked at the research that 
establishes these characteristics and have organized those around five components: learning climate; classroom 
assessment and reflection; instructional rigor and student engagement; instructional relevance; and knowledge of 
content. 
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Table 1. Teacher characteristics (Kentucky Department of Education, 2013) 
 
Components Teacher Characteristics 
Learning Climate - creates learning environments where students are active participants as individuals and as members of 
collaborative groups 
- motivates students and nurtures their desire to learn in a safe, healthy and supportive environment which 
develops compassion and mutual respect 
- cultivates cross cultural understandings and the value of diversity 
- encourages students to accept responsibility for their own learning and accommodates the diverse learning 
needs of all students 
- displays effective and efficient classroom management that includes classroom routines that promote 
comfort, order and appropriate student behaviors 
- provides students equitable access to technology, space, tools and time 
- creates an environment where student work is valued, appreciated and used as a learning tool 
Classroom 
assessment and 
reflection 
- uses multiple methods to systematically gather data about student understanding and ability 
- uses student work/data, observations of instruction, assignments and interactions with colleagues to reflect 
on and improve teaching practice 
- revises instructional strategies based upon student achievement data 
- guides students to apply rubrics to assess their performance and identify improvement strategies 
- provides regular and timely feedback to students and parents that moves learners forward 
- allows students to use feedback to improve their work before a grade is assigned 
- facilitates students in self- and peer-assessment 
- reflects on instruction and makes adjustments as student learning occurs 
Instructional rigor 
and student 
engagement 
-instructs the complex processes, concepts and principles contained in state and national standards using 
differentiated strategies that make instruction accessible to all students. 
- scaffolds instruction to help students reason and develop problem-solving strategies. 
- orchestrates effective classroom discussions, questioning, and learning tasks that promote higher-order 
thinking skills. 
- provides meaningful learning opportunities for students. 
- challenges students to think deeply about problems and encourages/models a variety of approaches to a 
solution. 
- integrates a variety of learning resources with classroom instruction to increase learning options. 
- facilitates ongoing formal and informal discussions based on a shared understanding of rules and 
discourse. 
- integrates the application of inquiry skills into learning experiences. 
- clarifies and shares with students learning intentions/targets and criteria for success. 
Instructional 
relevance 
- designs learning opportunities that allow students to participate in empowering activities in which they 
understand that learning is a process and mistakes are a natural part of the learning. 
- incorporates student experiences, interests and real-life situations in instruction. 
- selects and utilizes a variety of technology that support student learning. 
- effectively incorporates 21st Century Learning Skills that prepare students to meet future challenges. 
- works with other teachers to make connections between and among disciplines. 
- makes lesson connections to community, society, and current events. 
Knowledge of content - demonstrates an understanding and in-depth knowledge of content and maintains an ability to convey this 
content to students. 
- maintains on-going knowledge and awareness of current content developments. 
- designs and implements standards-based courses/lessons/units using state and national standards. 
- uses and promotes the understanding of appropriate content vocabulary. 
- provides essential supports for students who are struggling with the content. 
- accesses a rich repertoire of instructional practices, strategies, resources and applies them appropriately. 
 
A study by Delaney (2009) determined that the five most important characteristics of teachers for a sample of 
450 Canadian high school students were that teachers were knowledgeable, humorous, respectful, patient and 
organized.  
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An examination of the research literature (Vialle & Tischler, 2009) revealed a number of key characteristics 
associated with teachers of the gifted, classified into three areas: personal-social characteristics, teaching strategies 
and approaches, and intellectual characteristics.  
The study of authors Lupascu, Panisoara & Panisoara (2014) clearly highlights the importance of characteristics 
of effective teacher. Their research investigated the perception of personal and professional characteristics of 
teachers among high school students. The teenage pupils appreciate different traits of teachers like: calm, tolerance, 
presence of sense of humor, friendly, a well prepared teacher, it seems to be exactly what they need at this confusing 
age. Instead, both male and female students disagree with features like: excessive demands and authority, working 
without passion, uncertain explanations, ironic language and also being too tolerant. Every teacher can make 
changes by oneself for the manner of thinking, acting and teaching. 
Another study by Mehrabian et al. (2014) was a descriptive cross-sectional research with a total research sample 
of 220 people that investigated the characteristics of the capable teacher from the viewpoint of the students at faculty 
of health, Guilan University of Medical Sciences using census method. Data collection tool was a 24-item 
questionnaire. The results showed that the most important characteristics of capable teachers from the viewpoint of 
the students included being knowledgeable (90.5%), interest in teaching (78.9%), eloquent presentation (77.3%), 
accepting criticism (75.5%) and flexibility (71.4%), respectively. It is necessary to take these characteristics into 
consideration while recruiting the faculty members and planning for faculty development programs.  
According to study worked out by Valica & Rohn (2013), list of the teacher’s competence profile consists only of 
the following four components: expert/technical competences; moral and ethical responsibilities; pedagogical-
psychological and didactic-methodological competences; self-developing competence (p. 867). 
An interesting research on the topic is the one made by Sears, Kenedy si Kaye (1997) who used the MBTI 
personality test on a number of 4483 students who attended the training program for the teaching career at Ohio State 
University. The research objectives were the identification of the personality types of the people who tended to stay 
in the program, or to leave it, and of those who will receive the teacher diploma (in Kirchner, 2009, pp. 37-38). More 
recently, Ralph (2003) conducted a study on teaching effectiveness using how well students learn as the criterion. 
This study took place in a Canadian university and students represented four different instructional settings: 
Business, Sociology, Education, and Physical Education. The students were given 32 hypothetical instructor profiles 
and were asked to rank nine selected teaching factors developed by Marsh and Bailey (1993). Ralph identified five 
attributes of effective instructors: commitment to learners; knowledge of material; organization and management of 
the environment; desire to improve; and collaboration with others. Ralph concluded that “exemplary teaching is 
identifiable and the quality of its constituent components can be assessed” (in Delaney, 2010, p. 53) (Panisoara et al., 
2014).  
3. Method 
The research aimed to find out to what extent teachers in Romania develop desirable characteristics for the 
teaching profession during various forms of education: initial training, courses pedagogical completion which is 
certified as teachers, training courses. Quantitative research was conducted during March 2014, being conducted on 
a sample of 1145 teachers from Romania.  
 
Table 2. Teachers’ demographic profile 
 
Teachers’ demographic profile  
Kindergarten Teacher 13% 
Elementary Teacher 27% 
Middle Teacher 34% 
High School Teacher 24% 
Other 2% 
 
 
The data gathering procedure was the implementation of the questionnaire. In the process of analyzing and 
interpreting the data obtained, we used the SPSS 17.0 statistical software.  
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4. Results 
The research aimed to what extent the teachers are developed essential components of professional competence 
for teaching career in initial training and the training where certifies status of a teacher (teaching high school, 
college tutors etc.) and in continuous training. The situation it presented in the table below: 
 
Table 3. Level of development of essential competencies for teaching career on the three types of training 
 
Components developed / moment of 
acquisition 
Initial training 
 
Module of 
Pedagogical training 
Continuing training 
- Training level scientific / theoretical (the 
value of scientific information received in 
faculty, knowledge of fundamental concepts 
etc.) 
2,66 2,38 2,25 
- The adequacy of practice (transposition of 
theoretical knowledge in practice, the 
development of applications the use of special 
methods) 
2,3 2,22 2,20 
- Developing attitudes (positive vision on the 
field, maintenance of passion and motivation 
for the field) 
2,44 2,25 2,22 
 
We note that the development of the component level scientific training, theoretical is developed most in within 
initial training and the least in continuing training, while that of the practical applicability (transposition of 
theoretical knowledge in practice) is developed at least in continuing training (2,2), slightly in module of 
pedagogical training (2,22) and at level higher in initial training (2,3). The component attitudinal development is 
most developed in the initial training (2,44) and least in continuing training. As a conclusion, the three components 
are developed at the highest level (although below expectations), by the initial training specialist, following the 
formation of the pedagogical training module, while continuing training develops these components in the slightest 
degree. 
We notice that our respondents declare that the actual level of development of these components is much lower, 
the cohort of teachers in Romania having a theoretical level so they teach discipline and in terms of psycho-
pedagogical reported lower levels that have been developed in various training courses (initial specialty psycho-
pedagogical training or continuous training). 
 
 
 
 
 
 
 
 
 
 
 
 
   Fig. 1. The dimensions of the professional competency 
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Therefore, we wanted to know to what extent teachers in Romania developed desirable characteristics for the 
teaching profession during various forms of education: initial training, courses pedagogical completion which is 
certified as teachers, training courses.  
The results of analysis of available data, teachers’ participating in our research declares that they have been 
developed ten features in training courses.  
In within the initial training courses, specialized, respondents were asked to give a rating from 1 to 10 (1-the 
lowest level, 10- the highest level) for each of the ten characteristics which have emerged of qualitative research as 
essential for effective definition of a teacher, but with the request as a note should not be given than once. 
Teachers who participated in our research declares that they have been developed ten features during these 
training courses to which we referred above, as well as by their colleagues, as presented in Table 4.  
 
Table 4. The level of development of desirable characteristics within the types of training as compared to  
perception of respondents the actual level of development 
 
Nr.  
Crt. 
Desirable 
characteristics 
Colleagues Lifelong 
Learning 
Psycho-
Pedagogical Training 
Initial Training 
1. Professionalism 7,46 7,33 7,31 8,25 
2. Eloquence  5,4 5,7 5,62 5,92 
3. Charisma  5,17 5,13 4,94 5,34 
4. Honesty  6,35 5,96 6,1 6,86 
5. Correctness  6,65 6,28 6,5 7,46 
6. Requirement  6,1 5,54 5,72 6,39 
7. Decision  5,93 5,51 5,61 6,04 
8. Positive       attitude  6,14 6,13 6,18 6,44 
9. Gentleness  5,85 5,09 5,21 5,46 
10. Patience  6,97 5,46 5,58 5,81 
 
We observe that professionalism is developed most in the specialized training, so teachers have positive 
perception about how the master of scientific, practical applicability, scientific discipline they teach the class (8,25) 
and to a lesser extent believes that it has been developed this trait in pedagogical courses, which means that there is 
some dissatisfaction on the part of his professional pedagogical competence (7,31). 
It is interesting that the perception of the level of development for this characteristic among colleagues obtained 
is above the level pedagogical courses and continuing training (7,46). The honesty, correctness, exigency, the 
firmness/decision, meekness/gentleness, patience are in the same trend.  
Moreover, the meekness is perceived as being more developed at colleges rather than within the three types of 
training: eloquence is the only characteristic perceived as being less developed than the levels among teachers 
developed three types of training under discussion. 
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5. Conclusions  
The results of analysis of available data, teachers’ participating in our research declares that they have been 
developed ten features in training courses: professionalism, eloquence, charisma, honesty, correctness, exigency, 
firmness/decision, positive attitude, meekness/gentleness and patience.    
Effective teachers are the “human in the full sense of the word” meaning those characterized by “humor, honesty, 
empathy, more democratic than autocratic able to create report with students, both individually and in groups, open, 
spontaneous adaptable to change”. Therefore, the results can constitute points of reflection and valuable premises 
for the staff of academic institutions.  
Also, important characteristics include integrating new knowledge develop in their classroom practice, learning 
together with colleagues, and being actively engaged in meaningful discussion.  
According to Ramsden (2003) “the aim of teaching is simple: it is to make student learning possible...To teach is 
to make an assumption about what and how the student learns; therefore, to teach well implies learning about 
students' learning”.  
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